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/ To travel hopefully is a better thing than to arrive, and thﬁ\.
true success is to labour. '

(Robert Louis Stevenson)

The City of ELT

Once upon a time there was a city called ELT. The people of ELT led a
comfortable, if not extravagant, life, pursuing the noble goals of literature and
grammar. There were differences, of course: some people preferred to call
themselves EFL people, while others belonged to a group known as ESL. But the
two groups lived in easy tolerance of each other, more united than disunited.

Now it happened that the city was surrounded by high mountains and legend
had it that the land beyond the mountains was inhabited by illiterate and savage
tribes called Scientists, Businessmen and Engineers. Few peopile from ELT had
ever ventured into that land. Then things began to change. Some of the people in
ELT became restless. The old city could not support its growing population and
eventually some brave souls set off to seek their fortune in the land beyond the
mountains. Many in ELT were shocked at the prospect. It was surely no place for
peopie brought up in the gentie landscape of English literature and language,

But, as it turned out, the adventurers found a rich and fertile land. They were
welcomed by the local inhabitants and they founded a new city, which they called
ESP. The city flourished and prospered as more and more settlers came. Soon
there were whole new settlements in this previously uncharted land. EST and EBE
were quickly followed by EAP and EOP (the latter confusingly also known as EVP
and VESL). Other smaller groups took on the names of the local tribes to found a
host of new towns called English for Hotel Staff, English for Marine Engineers,
English for Medical Science and so on. A future of limitless expansion and
prosperity looked assured.

But as with all things the reality proved less rosy. A number of people at the
frontiers were forced to abandon their settlements and return to the larger cities.
Many settlers, who had come to the newly developed land because ELT could no
longer provide them with a living, longed for the comforts and certainties of the
old city. Others were confused as to where their loyalties lay: were they still
citizens of ELT? Was EAP an independent city or a suburb of ESP? Did the people
of English for Medical Science owe allegiance to EAP, EOP or ESP? Worst of all,
there were even examples of groups from ELT being transported against their will
1o the new territories. Added to all this, the Scientists, Businessmen and ather
tribes were becoming more demanding. Some began to resent the interference of
the settlers in their area; others complained that the promised benefits had not
materialised. The future in short began to look, if not gloomy, then a little
confused and uncertain for the brave new world of ESP.



Introduction

Which brings us to this book. It will, we hope, serve as a guide to all
present and future inhabitants of ESP, revealing both the challenges and
pleasures to be enjoyed there and the pitfalls to be avoided. But first let
us take a moment to explain the title we have given to the book, for
in doing so, we will not only explain our reasons for writing it, but will
also be able to present a plan of the itinerary we shall follow. What,
then, is a learning-centred approach to ESP?

ESP, like any form of language teaching, is primarily concerned with
learning. But it is our view that in its development up to now, ESP has
paid scant attention to the question of bow people learn, focussing
instead on the question of what people learn. It has, in other words, been
language-centred in its approach. We would not wish to dismiss this
language-centred approach. It has provided some very important insights
into the nature of specific language needs. However, we feel that, if it
is to have any real and lasting value, ESP must be founded in the first
instance on sound principles of learning, and it is with this purpose in

view that we have proposed a learning-centred approach to ESP. In.the

following pages we shall explain what this shift in focus entails for the
ESP practitioner.

The book is divided into four sections (see figure 1).
Section 1 is an overview of the origins and development of ESP and
considers the question of how ESP fits into the general landscape of
English Language Teaching.
Section 2 looks at basic principles and techniques in course design. How,
in other words, do you create a course to fit the needs of a particular
group of learners?
Section 3 is concerned with the practical applications of the course design
in the form of a syllabus, materials, methodology and assessment. Put
briefly, having completed your course design, what do you do with it ?
Section 4 considers the role of the ESP teacher and provides information
about resources to help the teacher. -

The book is intended to be very much a practical guide, and to this
end we have supplied a number of Tasks at the end of each chapter.
These are to get you thinking about the issues that are raised in that
section and, in particular, to help you relate our necessarily general
points to your own specific situation. If you are concerned with teacher-
training, these tasks may also be useful as workshop or seminar
activities. Although they are placed at the end of the chapter, they
can often be more valuable if done before reading the chapter itself.

Your guide, route and mode of travel presented, it remains only to
wish you an interesting and enj oyable journey,
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Introduction

SECTION 1: ESPis
WHAT IS ESP? based on designing
courses to meet
learners’ needs

o SECTION 2: What does course
ﬁl{é} COURSE DESIGN design involve?

L

d\é\g@?; g Mode[s Needs
language of learning analysis
' ¥
Approaches to
course design
A
4
SECTION 3: : How do you use
APPLICATION a course design?
Syllabus Materials Materials
design evaluation design Methodology

N/ /
Evaluation

SECTION 4: What is the role
THE TEACHER of the ESP
teacher?

Orientation Resources

Figure 1: Outline of A learning-centred approach to ESP*







Sectiont Whatis ESP?

( Particulars are not to be examined till the whole has been
surveyed.)

«wiai~ - (Dr Samuel Johnson: Preface to Shakespeare)

Mmfwﬁ_ll__)mumm@ition of ESP.
But rather than give a straight answer now to the question ‘What is
ESP?’, we would prefer to let it gradually emerge as we work throu

“the section. Let us begin instead with a simpler question: ‘Why ESP?’
After all, the English Langunage world got along well enough without
it for many years, so why has ESP become such an important (some might

say the most important} part of English language teaching? In the
foHowmg three chaptcrs we _shall bneﬂy survey the factors wl'uch lcd o

Z we shall look in greater detail at the elements we outline in this
section.”

* It is our intention here only to establish the background for the concepts and procedures we
wish to present in this book. For a thorough and detzulcd explanadion of the development of
ideas and practices in ESP, we would recommend Ep:sodes in ESP by John Swales (Pergamon,
1985).



1 The origins of ESP
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We will now discuss in a little more detail the struggle for
existence.

(Charles Darwin: The Origin of Species)

;.

As with most developments in human activity, ESP was not a planned
and coberent movement, but rather a phenomeiion that grew ot 6f a
number of converging trends. These trends have operated in'a variety—
of ways around the world, but we can identify three main reasons

| common to the emergence of all ESP. i
_\1 The demands of a Brave New Worll‘c\ii_'_ A

The end of the Second World War in 1945 heralded an age of enormous
and unprecedented expansion in scientific, technical and “econsiic
activity on an intérnational scale. This expansion created a world unified
and dominated by two fordes technology and commerce — which in

their relentless progress soon generated a demand for an international
language. For various reasons, most notably the economic power of the
United States in the post-war world, thisrole fell t5 English.

The effect was to create a whole new mass of people wanting to learn
English, not for the pleasure or prestige of knowing the language, but
because Enghishrwas the key ro the international currencies of technology

id commerce, Previously the reasons for learning English (or any other
language) had not been well defined. A knowledge of a foreign language
had been generally regarded as a sigd of 4 well-founded education, but
few had really questioned why it was necessary. Learning a language

S, $0 to speak, its own justification. But ‘as English became the

| accepted international language of technology an commerce, it Created - -

'\ a new generation 6f learners who knew specifically why they were

Icarning 3 langiage - busifiéssmen and -women who wanted £ Sell their

| produtts, mechanics who had to read instruction manuals; doctors who.
neéded t5 keep up with developments in their field and a whole range f

students, whose course of study included textbooks and journals only

available in English. All these and many others needed English and, most

importantly, they knew why they needed it.

BT
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This development was acg_:elerated by the Ol Crises of the early 1970s,

which re res ulted in a masswe ﬂow of funds and” Westem expertlse into *:

‘comtmercial pressures began to exert an influence. Time and. _money

constraints creatcd a need for cost—effectwe courses wfthﬁe’ie'arly deﬁnea
goals. TOTNES  ta AGiEe. T
“The’ general cffect of all this deve}opment was to exert pressure on

to _Ehe wishes, | gﬂeegs_ and de_r_r;g_nds of pecfple “other than’ language ;
teachers. English had become accountable to the scrutiny of the wider

* world and the traditional leisurely and purpose-free stroll through the
landscape of the English language seemed no longer appropriate in the

harsher realities of the market place.

S 2 Arevo!utlon mlmguxstles Y
. g S
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. At the same time as the demand was growing for English courses tailored
~ to specific needs, influential new ideas began to emerge in the study of
. language. Traditionally the aim of linguistics had been to describe the
¢ rules of English usage, that is, the grammar. However the gex_&t_stnggs
“i shifted attention away from deﬁmng the formal features of language
e g usage to dlscovcnng the ways in which language is actually used in real ~
. communication (Wlddowson, 1978). Orie ﬁndmg of this fesedrch was -
that the language we speak and Write varies considerably, and in a
number of different ways, from one context to another. Ig_Eng]ish
- language teaching this gave rise ro the view that there arg important :
differences between, say, the English of commerce and that of engineering.
These ideas married up paturally with the development of English
_Gourses for ¢ spccxﬁc groups of learners. The idea was simple: if language
" varies from one situation of use to another, it should be possible to
‘ determme the features of spec1ﬁc sxtuatlons and then make these features
ey the basis of the léatriers” coiirse. ™"~ - —
- Swales (1985) présénts an article by C. L. Barber on the nature of
Scientific English which was published as early as 1962. But ir was the
late 1960s and early 1970s which saw the greatest expansion of research
intg the nature of particular varieties of English — for example, descnp—
tions of written scientific and technical English by Ewer and Latorre
_ (1969); Swales (1971), Selinker and Trimble (1976) and others. Most of
%@ the work at this time was in the area of English for Science and -
Technology (EST) and for a time ESP and EST were regarded as almost

synonymous. But there were studies in other fields too, such as the
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analysis of doctor-patient communication by Candlin, Bruton and

Leather (1976). @
In short, the view gained ground that the English needed by a

particular group of learners could be ‘identified by analysing the

linguistic characteristics of their specialist area of work or study. ‘Tell @

me what you need English for and I will tell you the English that you

‘need’ b"EEﬁﬁfé"fh‘é?g“ﬁidm”g"ﬁfiﬁ"éiﬁlé'iifESP.’V'_‘ T e e

. 13 Focus on the learner

New developments in_educational _psychology also contributed to the
rise of ESP, h}{acmpﬁh@gisingﬁ;ﬁgfgjjgnportance of the learners and
their attitudes to learning (e.g. Rodgers, 1969). Learners were seen to
have different needs and interests, which would have an important
influence on their métivation to learn and therefore on the effectiveness
Of their” [earnifig. This lent support to-the development of courses n
which “relevance’ to the learners’ needs and interests was paramoGnt.”
The standard way of achieving this was to take fexts from the learers
specialist area - texts about Biology for Biology students ete. The™
assumption underlying this approach was that the clear relevance of the ~

5

_English_course to_their needs would improve the learners’ motivation

and thereb}_fﬁ_t_;ll_a}cehlf_:wzifﬁihg better and faster. - i/

- The.grawth of ESP, then, was brought about by a combination of three..
' important factors_:_qﬁc.mggansjon.of demand for English to suit particular E
" needs and developments®in the fields of linguistics and educational -
. psychology. ‘All three factors scemed to point towards the need for
~__increased specialisation in language learning. :

A
j, '\h .
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Taé)ks

r Why was ESP introduced in your country: or teaching institution?
What kinds of ESP are taught?

@\‘ Tell me what you need Engli-sh for and [ will tell you the English.

“" that you need’ (p- 8). How justifiable do you think this claim is for
ESP?

3 ‘The clear relevance of the English course to their needs would

improve the learners’ motivation and thereby make learning better
and faster’ (p. 8). '

a) Give three ways in which ‘relevance’ can be achieved.
b) In what ways can motivation affect language learning ? %




2 The development of ESP
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The best laid schemes o’ mice and men
Gang aft a-gley.

{Robett Burns)

From its early beginnings in the 1960s ESP has undergone three main
phasés of dévelopment. It is now in a fourth phase with a fifth phase

starting to emerge. - We'shall describe each of the five phases in greater
detail in later chapters, but it will provide a useful. perspective to give

a brief summary here. It should be pointed out first_of all that ESP is_
not a monolithic universal phenomenon. ESP_has developed at different
speeds in different countries, and examples of all the approaches we shall
describe can be found operating somewhere in the world at the present
time. Our summary must, therefore, be very general in its focus,

It will be noticeable in the following overview that one area of activity
has been parsicularly important in the development of ESP. This is the
area usually known as EST(English for Science and Techfiology). Swales
(1985} in fact uses the development of EST to illustrate the development -
of ESP in general:

“With one or two exceptions.. . English for Science and Technology has always
set and continues to set the trend in theoretcal discussion, in ways of analysing
language, and in the variety of actual teaching materials.’

We have not restricted our own illustrations to EST in this book, but

we still need to acknowledge, as Swales does, the pre-eminent position
of EST in the ESP story.

1 The concept of spgoial language: register analysis

This stage took place mainly in the 1960s and early 1970s and was
associated in particular with [the work of Peter Strevens {Halliday,
Mclntosh and Strevens, 1964), Jack Ewer (Ewer and Latorre, 1969) and
John Swales (xg71). Operating on the basic principle that the English
of, say, Electrical Engincering constituted a specific register different
from that of, say, Biology or of General English, the aim of the analysis

-
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What is ESP? ' @

was to identify the grammatical and lexical features of these registers.
Teaching materals then took these linguistic featiires a3 theit syllabis. ™
A good example of such a syllabus is that of A Course in Basic Scientific
English by Ewer and Latorre (2969) (see below p. 26).

In fact, as Ewer and Latorre’s syllabus shows, register analysis ",
revealed that there was very little that was distinctive in the sentence /

/
grammar of Scientific English beyond a tendency to favour particular:

forms'such as the present simple tense, the passive voice and nomipal |
compounds. It did not, for example, reveal any forms that were not
found in General English. Bur we must be wary of making unfhir™
criticisi.” Althoiigh there was an academic interest in the nature of g
registers of English per se, the main motive behind register analyses such
as Ewer and Latorre’s was the pedagogic one of making the ESP course
more relevant to learners’ needs. The aim was to produce a syllabus
which gave high priority to the language forms Students would meet in ”
their Science studiés ad in_turn would give low priority to forms they
would not meet. Ewer and Hughes-Davies (x971), for example, compared =
the language of the texts their Science students had to read with the
language of some widely used school textbooks. They found that the
school textbooks neglected some of the language forms commonly fouiid

in Science texts, for example, compound nouns, passives, conditionals,
anomalous finjtes (i.e. modal vérbs). Their conclusion was that the ESP ™
coursé should, therefore, give precedeérice to these forms. o

2l
L il

B
Z

Eoe
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2 Beyond the sentence: rhetorical or discourse

analysis g'g
There were, as we shall see, serious flaws in the register analysis-based @
syllabus, but, as it happened, register analysis as a research procedure

was rapidly overtaken by developments in the world of linguistics.
Whereas in the first stage of its development, ESP had focussed on

language at the siterice Ievel; the $eiond phase of developinent shifted™
arrention to the level above the sentence, as ESP became closely involved ™

wjg_'g_h_:twﬂg_qmcrgiﬁéfﬁeld‘"afia'iﬁaﬁtscdQLIIPEEQE@@J_M{I‘_I&IXSjs. The leading ™
lights in this movement were Henry Widdowson in Britain and the )
so-called Washington School of Larry Selinker, Louis Trimble, John /
Lackstrom and Mary Todd-Trimble in the United States. ’

The basic hypothesis of this stage is succinctly expressed by Allen and %
Widdowson (1974):

*We take the view that the difficulties which the students encounter arise not so
much from a defective knowledge of the system of English, but froman ~ _ -
unfamiliarity with English use, and that consequently their needs cannotbe
met by a course which simply provides further practice in the composition of %

10
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sentences, but onI@Yﬂeﬂhichdevelopsma_lgqunggl_ge of how séntences are

used in the performance of different communicative acts.’ o T LT
m——— G 1Y ;_,1..1\-"&-‘15—»“" "
L . Ching sy
+ Register analysis had focussed on sentence gramumar, but now attention .4
»shifred to understanding how sentences were combiried i discoiirse to
¢ m—— < e g . .
produce meaning. The concern of résearch; therefore;waS"tO‘Idennfy -
the otganisational patterns in texts and to specify the linguistic means
by which these patterns are signalled. These patterns would then form
the syllabus of the ESP course. The Rhetorical Process Chart below (from
EST: A Discourse Approach by Louis Trimble (1985)) is representative
of this approach: N i -0
PP gt

Lovef Description of lovel s T

A. The objectives of the total discourse
EXAMPLES: 1. Detailing an experiment
2. Making a recommendation
3. Presenting new hypotheses or theory
4. Presenting other types of EST information
B. The gensral rhetorical functions that develop the objeclives of
Lovel A
EXAMPLES: 1. Stating purpose
2. Reporting past research
3. Stating the problem
4. Presenting information on apparatus used in
an experiment —
a) Description
b) Operation
3. Presenting information on experimental
procedures

C.  The specific rhetorical functions that develop the general
rhetorical functions of Level B
EXAMPLES: 1. Description: physical, function, and process
2. Definition
3. Classification
4. Instructions
S. Visual-verbal relationships

D.  The rhetorical techniques that provide refationships within and
betwsen the rhetorical units of Level C
EXAMPLES: |. Orders

1. Time order

2. Space order

3. Causality and result
H. Patterns

. Causality and result

. Order of importance

. Comparigson and contrast

. Analogy

. Exemplification

. Tlustration

N AN =

Figure 2.: Rhetorical Process Chart

Ix



What is ESP?

As in stage 1 there was a more or less tacit assumption in this approach
that the rhetorical patterns of text_organisation differed significantly ﬁ
between specialist areas of use: the rhetorical structure of science texts ™

was regarded as different from that of commercial texts, for éxample.- -~

However, this point was never very clearly examined {sce Swales; r985;- %
pp. 70-1) and indeed paradoxically, the results of the research into the
discourse of subject-specific academic texts were also used to make
observations about discourse in general (Widdowson, 1978).

The typical teaching materials based on the discourse approach taught
studentS¥o recognise textual patterns and discourse markers mainly by
means of text-didgramming exercises (see below p. 36). The English in~ ™
Focus séries (OUP) is a good example of this approach.

. . . <
3 Target situation analysis AN

new to the range of knowledge about ESP."What.it.aimed £6. do was t6

take the existing knowledge and set jt on a more scientific basis, by

The stage that we come to consider now did not really add anything ' %

establishing procedures for relating language analysis more closely to
learners™reasons for léarnirig. Given that the purpose of an ESP course ™
isto"enable learners to function adequately in a target situation, that
is, the situation in which the learners will use the language they are
learning, then the ESP course design process should proceed by first
identifying the target situation and then carrying out a rigorous analysis
of the linguistic features of that situatio e idenrified features will

form the syllabus of the ESP. course-- s

: his process is usually known as
needs analysis. However, we prefer to take Chambers’ (r980) term of ~
‘target situation analysis’, since it is 2 more accurate description of the
process concerned.” ~ ' T ST e 3
‘The ‘most thorough explanation of target situation analysis is the®
system set out by John Munby in Communicative Syllabus Design %
=

(1978). The Munby model produces a detailed profile of the learners’

needs in terms of communication purposes, communicative setting, the

means of communication, language skills, functions, structures etc. {see

below p. 55). o @
The target situation analysis stage marked a certain ‘coming of age’

for ESP. What had previously been done very much in a piecemeal way,

was now systematised and learner need was apparently-placed at the -

centre of the course design process. It proved in the event to bé a false

dawn. As we shall seein the Tollowinig chaprers; the concept of needs
that it was based on was far too simple.

="
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The development of ESP

4 Skills and strategies

We noted that in the first two stages of the development of ESP all the
analysis had been of the surface forms of the language (whether at
sentence level, as in register analysis, or above, as in discourse analysis).
The target situation analysis approach did mot really change this,
because in its analysis of learner need it still looked maijnly art the surface
linguistic features of the target situation.

The fourth stage of ESP has seen an attempt to look below the surface
and to consider not the language itself but the thinking processes that

underlie language use. There is no dominant figure in this movement,
although we might mention the work of Francoise Grellet (1981),
Christine Nuttall (1982) and Charles Alderson and Sandy Urquhary
(x984) as having made significant contributions to work on reading
skills. Most of the work in the area of skills and strategies, however,
has been done close to the ground in schemes such as the Nationa! ESP
Project in Brazil (see below p. 17z) and the University of Malaya ESP
Project (see ELT Documents 107 and Skills for Learning published by
Nelson and the University of Malaya Press).

Both these projects were set up to cope with study situations where

the medius of imStruction is the mother tongue bt students need €9 read
a number of specialist texts which are available only in English. The

projects have; . therefore,~concentiated their efforts on reading
strategies® Rt
Theprincipalidea behind the skills-centred approach is that underlying

- s

all language use there are common reasoning and interpreting processes;”

which, regardless of the surface forms, enable us £o extract mearing from
discourse. Therei§; therefore, no need to focus closely on the surface
forms of the language. The focus should rather be on the underlying
interpretive strategies, which enable the learner to cope with the surface
forms, for example guessing the Tigdning of-words from context, using
visual layout to ‘Aa—&:qiaiﬁ?mé"@ﬁé “of text, exploiting cognates {i.e.

words which are similar in the mother tongie and the target language)
etc. A focus on specific subject registers is unnecessary in this approach,

because the underlying processes are not specific to any subject register. -

‘It was argued that reading skills are not language-specific but universal and
that there is a core of language (for example, certain structures of argument
and forms of presentation) which can be identified as ““academic” and which
is not subject-specific.” {Chitravelu, 1980)

* It is interesting to note, however, that not all such projects have such a focus. The ESP project
at King Monglur’s Institute of Technology in Bangkok, Thailand, for example, has to cope with
a very similar study situation, but the focus here is on the full range of skills {reading, writing,
listening, speaking).
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What is ESP?

As has been noted, in terms of materials this approach generally puts
the emphasis on reading or - listening strategies. The characteristic
exercises get the learners to reflect on and analySe how meaning is
produced in and retrieved from written or spoken discourse. Taking
their cue from cognitive learning theories (see below p- 43), the language
learners are treated as thinking beings who can be asked to observe and

verbalise the interpretive processes they employ in language use.

5 Alearning-centred approach

In outlining the origins of ESP (pp. 6-8), we identified three forces, which 4
we might characterise as need, new ideas about language and new ideas

about learning. It should have become clear that in its subsequent %
development, however, scant attention has been paid to the last of these :

forces — learning. All of the stages outlined so far have been funda-

mentally flawed, in that they are all Based on descriptions of language
use. Whether this deScription is of surface forms, as ifi the ¢ase of register '
analysis, or of underlying processes, as in the skills and strategies
approach, the concern in each case is with describing what people do m
with language. But our concern in ESP is not with language use — although w
this will help to"défisic thé “course -objectives.~Qur "¢oncern is "with
lag@gzjégﬁfggi ~Wecdniot sitply “assumethat " describing “and 7
exemplifying what people do with language will enable someone to learn
it. If that were so, we would need to do no more than read a grammar
book and a dictionary in order to learn a language. A truly valid
approach to ESP must be based on an understanding of the processes
of language learning.

This brings us to the fifth stage of ESP development ~ the learning-
ccgr\ra' _approach; which will form the subject. of ‘this book. The
importance and the implications of the distinction that we have made

betwéeri language us¢ and language learning will hopefully become clear

as we proceed through the following chapters. ~

J— RS -

Tasks

i)

1 Which of the stages outlined above has your country experienced ? Has B
it developed in a completely different way ?

(%, Why do you think EST has set the trends in the development of ESP?

3 How far would you agree with Widdowson and Allen’s assertion
(pp. To—11)?
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